Desoto 23]
Building the Culture: ECHS/CA

“Culture refers to the accumulated sum of symbols, ideas, and material products associated with life in a social system; the symbols and rules that comprise language; the beliefs
values, attitudes, and norms that form the core from which we perceive, think, feel, and behave.” Johnson, A. (2006) Privilege, Power, and Difference. Boston: McGraw-Hill.)

“The culture of your high school is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members." ---Tracey Hurst

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the

learning of historically underserved kids. Below are guiding questions for observations:
(evidence )
Whattangible/visible attifacts'and symbols'did I see in the classrooms, hallways, sch[rl) by 113%3? )
Whattbehaviors-and actionsare expected from students, ‘teachers and administrators? How could I tel[7 What is the evidence?
What coherent structures are in place that specifically are designed to
What does thezschiool Valiie? What were some of the@h’a?é‘ﬁéﬁ’éﬁ,“ﬁlﬁéé,'nb'frﬁs—,-é-l‘tftﬁaé5 and expectations ‘of the students, teachers, and administrators?

Lo —

Cultural Traits EVIDENCE/NOTES NEXT STEPS

1.Teachers, staff, and school leaders share a i £
common vision of improvement that includes a -—\]157'6164 %am,/\j /’LQ— [emen

[ common _ instructional -~ framework ¢and
sustained and focused PD.

2.All staff involved with the ECHS/CA students, llege - realingss ou&.f-ca-’r\aé_,
including on-campus and supporting offices, *Lwh’ u/ Colleg
embraces™a ‘common~mission  that_includes |”
tmeasurable college-ready outcomes.

(—3\ h hool h isibl ibl d
(J! e school has visible, accessible, an déa/ﬂof‘é’ St\om(o@, meet /ﬁs ( Colle.

ommunal learning goals that are”consistent |/
(with "college curriculurml standards) as well as (5.’_5,,“} arcly- /Téykj %

istate and district standards:)
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Building the Culture: ECHS/CA

“Culture refers 10 the accumulated sum of symbols, ideas, and material products associated with life in a social system, the symbols and rules that comprise language; the beliefs,
values, aititudes, and norms that fornt the core from which we perceive, think, feel, and behave.” Johnson, A. (2006) Privilege, Power, and Difference. Boston: McGraw-Hill.)

"The culture of your high school is controlfed by the collective atiitudes, actions, beliefs, and exhibits of empathy of the individual staff members.” ---Tracey Hurst

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the
learning of historically underserved kids. Below are guiding questions for observations:

1. What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?

2. What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?

3. What coherent structures are in place that specifically are designed to

4. What does the school value? What were some of the shared beliefs, values, norms, attitudes and expectations of the students, teachers, and administrators?
4.The school has a fpersonalized learning’ 7& in cerp oroat Sdmco\caté, éaca,ua_(_ y #

fenvironment? that reflects students as
individuals, members of families, members of
communities, and active participants in the
success of the fcollege- -going culture - of the
ECHS.

/aw ‘s _@[a.ckfaw-ri-'

%

5.The ([master: “schedulej emphasizes core
academics and the ccore-areas-constantly,
incorporate the bfgger vision of academically;
cal!ege ready in lessons.

—kCon bnue US\I\CX Cornei\ avred

)

6.The school has a'strategic hiringfand support
¢ process for new teachers. !

~

- Ecks _rva\_mw\%

: PD,

7.0 co-curricular and{_extra-curricular school
“support programs are linked to a college-going |}
T curriculum) and a common instructional
framework.

&C,W‘\““ﬂﬂ‘ {5 }-uwy §d~ala<'§-
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Building the Culture: ECHS/CA
accumulated sum of symbols, ideas, and material products associated with life
values, attituces, and norms that form the core Srom which we perceive, think, feel, and behave,

"Culture refers to the

in a social system, the symbols and rules that comp

rise language; the beliefs,
" Jolnson, A. (2006) p

rivilege, Power, and Diflerence. Boston: McGraw-| lilLy
"The culture of your high school is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members." ---Tracey Hurst
The left-hand column is a list of cultural traits derived from the research and experience with ECHS's and similar school models attempting to accelerate the
learning of historically underserved kids. Below are guiding questions for observations:

What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?

What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?
What coherent structures are in place that specifically are designed to

What does the school value? What were some of the shared be

-

liefs, values, norms, attitudes and expectations of the students, teachers, and administrators?
8. School improvement planning and assessment

directly check and address the school's Wﬂﬂ@c’\'&ﬂ CFH M&Cﬁ’g

progress in providing a coordinate school
program that is sustainable and reflective.

9.Teachers and school leaders are staying from

to th t and ticulated We wq— haﬁl Hﬂ.:? Fd }a,‘ob Fn%e. 9‘{6"’6
one year to the next and an articula
sustainability plan is in place to .retain the 1\/&’_ be&"l @ Desp‘h’ ('}TDA + &Hé).

value-adding staff. ﬁ(,\k‘? \u4 \geen ?}(b-\g\e '

10. The school rejects or refuses any
initiatives  that do not support ECHS

0 \
Egertfmoa Tre.
instructional program coherence. M%\OMK ’J'I\M ’g( P’an"ﬂﬁ ‘

N and
C g P‘Tk ol m—\ércSt"?( s 3
o T g 1o 92

11. School leaders direct resources toward a | T4 2.017, DV5D lost Hhe t,u.\flé,n‘ﬂ-{&n[em’r'du.e
clearly articulated common instructional !

S SR
- ~,¢|,A..|’\¢|Q,\ 0~(‘,+““ 651
framework linked to student outcomes. ‘h’ i\ j ! G

ot eeck puc esousee]
F&5 leadecS Mn%\ mpﬁaﬁﬁ,
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Building the Culture: ECHS/CA

“Culture refers to the accumulated sum of symbols, ideas, and material products associated with life in a social system, the symbols and rules that comprise language; the beliefs,
values, a;timde: and norms that form the core from which we perceive, think, feel, and behave.™ Johnson, A. (2006) Privilege, Power, and Difference. Boston: MeGraw-Hill.)

"The culture of your high school is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members."

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to

learning of historically underserved kids. Below are guiding questions for observations:

B —

What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?
What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?

What coherent structures are in place that specifically are designed to )
What does the school value? What were some of the shared beliefs, values, norms, attitudes and expectations of the students, teachers, and administrators?

---Tracey Hurst

accelerate the

12. School leaders create and maintain
“collective  decision-making structures” to
develop the shared focus, goals, and strategies.

P Jeachecs 4o make
\W:odf- mﬁgﬂ:ﬂf _mft( most succe :\f&( .

uwr

13. School leaders regularly consult with
staff about programs that may be adversely
affecting  their ability to implement the
common instructional framework.

@D e voclk 4—058‘@( when Jeackecrs hase

toncecns aveut prvsmms 5¢ Mritotive &
we're asked Jo ipledent

Teacher PD supports the
imglementation of “common” instructional
thods, coherent vertical and
interdisciplinarmmrum, and data-rich
assignments.

We haven '+ done veckica\ A\l\Jnm——]—w 7

el ac?es -H\.L bead . ﬂolqa
(5pang) we were fold H'S planaed

15. Teachers and school leaders regularly
evaluate student work together to pgauge
student learning in relation to broad standards-
based learning targets (LASW).

Il\»utv\q'd.mt&-ﬂ\;ﬁ ca uhale, 'I,rwﬂajw\
bcuus.“nm\\j dwtn de(-\{(nr\-knﬂ teetings

j}m% Noe ?Ad.epf. Mee«ﬁnﬁé-

16. Teachers have common planning time
by content area where high level questions are
developed, clarity around teaching concepts is
shared, and authentic assessments are
discussed.

TTod . 5ide v ‘P-rW/,‘,rt\ (= beljeos).
faoe. (4 English? ue haent So¢ EcHs,

Souglt we 2 plaaning pecieds, ret
MQ,{ one L\yns,

Scanned by CamScanner



Building the Cultare: ECHS/CA

“Culture refers to the aceumulated sum of symbols, ideas, and material products associated with life in a social system; the symbols and rules that comprise language; the beliefs,
values, attitudes, and norms that form the core from which we perceive, think, feel, and behave.” Johnson, A. (2006) Privilege, Power, and Difference. Boston: McGraw-Hill.)

"The culture of vour high schoal is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members."” ---Tracey Hurst

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the
learning of historically underserved kids. Below are guiding questions for observations:

S L N —

X

Classroom Culture

What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?
What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?

What coherent structures are in place that specifically are designed to
What does the school value? What were some of the shared beliefs, values, norms, attitudes and expectations of the students, teachers, and administrators?

Yeachers deliberately plan, modify, revise
curriculum to align vertically with TSI, TEKS,
STAAR, school mission statement, and college
coursework.

c eﬂ"’"‘w

23.Teachers purposely link curriculum to stated
learning-performance goals. DOLs truly check
for mastery and are not m/c or low-level
questions.

24.Teachers coordinate their curriculum and
assignments to avoid repetition and account
for acceleration

25.Teachers have the opportunity to truly|“own”
the curriculum by learning to teach it well so

that students succeed

26.Teachers actively build relationships with and M-L Y i/ A Krenag_ ‘ eﬂ(M‘
between students in service of academic | ™% &=nwl } REMIUD |. W
learning. A’f” it

27.Teachers and students use collaboratively
designed rubrics that reflect the quality

degrees/standards of post-secondary work.
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Building the Culture: ECHS/CA

“Culture refers to the accumulated sum of symbols, ideas, and material products associated with life in a social system; the symbols and rules that comprise language: the beliefs,
values, attitudes, and norms that form the core from which we perceive, think, feel, and behave.” Johnson, A. (2006) Privilege, Power, and Diffcrence. Boston: McGraw-Hill.)

“"The culture of your high school is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members." ---Tracey Hurst

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the

learning of historically underserved kids. Below are guiding questions for observations:

What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?
What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?

1

2.

3. What coherent structures are in place that specifically are designed to

4. What does the school value? What were some of the shared beliefs, values, norms, attitudes and expectations of the students, teachers, and administrators?

~128.5tudents get to exercise choice in how they -5’1, ,ﬁa:\% A B

| publicly demonstrate  their  academic | SAa aWJ"v‘ G"’M"‘"“
competencies over time. 5() e o 1

29.Teachers focus lessons on one aspect of

concepts at a time but purposefully link the O-h"—_rGl(. * 3‘9
'bigger picture' for the students so that they
develop that skill too.

30.Teachers provide feedback to students Qeae Thun
regularly, and allow students opportunity to [ . JQJ,_ M-ﬂ*""o“ >é
*

revise work befare final grades for mastery are
determined.

Eg Q C§1 Teachers are deliberate in their use of routines, @/\.--7 i’z: h'
. space, time, momentum, and attention in the | Aen, AL P
classroom. ch,,fz. & a_,;&,..,_
32.Teachers intentionally design authentic tasks v
that are challenging but not threatening,
providing scaffolding when needed by the .
individual student.

M_ EB)eachers conduct assessment for learning 4 A’f
{educative assessment) intentionally and - ) Ji

regularly. OrLaaa v
34.Teachers facilitate cooperative interdependent /wa\ */';M A"\ %’J"
student-to-student  learning  opportunities
(CGW, LG, 5C). 7 'Q""’-‘"“
S. hasize lit ing, writing, - .
et e | Sty Sy xedi) -
i
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Building the Culture: ECHS/CA

Culture refers to th (mulated sum OfSVIMbOIS ideas, and material products flSSUC‘lHEd with ‘lfe in a social system; the Sy bols and rules that omprise lcmguage the be IE_[S,
f e acct. . » 'm es I C - /
1 f | f f hich we percelve, think, feei and be‘!ale' Johnso » A. (20 () I|C\L_,L, Power, and Diffe cnce. Boston: McGraw-Hill )
values, attifudes, and norms that fjorm the core front w 06) Priv Bos! H

"The culture of your high school is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members." ---Tracey Hurst

The lefi-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the
¢ left-han ;
learning of historically underserved kids. Below are guiding questions for observations:

1. What tangible/visible artifacts and symbols did I see in the classrooms, ha.ll\‘avays, school building? . - ,
2. What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?
3. What coherent structures are in place that specifically are designed to

4. What does the school value? What were some of the shared beliefs, values,

norms, attitudes and expectations of the students, teachers, and administrators?

17.Teachers have common planning time by grade
level interdisciplinary team where age-level
development of both academic and contextual
(soft) skills is discussed such that the collective
team can work in an interdisciplinary fashion.

B g o1 Ind Widpescley 1 algz
PLE o T ugctéug

18.Teachers coordinate their instruction to reflect
a strategic and deliberate “gradual release of
learning,”  purposefully communicating the
strategy to the students creating a vision of
college classes away from the ECHS (at age 18).

viknet N AMAEINS (0, STud@ints
tu\ec,h aNEh (llege, vend s SIS .
%mé(%»r ond  FoURWS buve. (1SS0 2
Ut s fo ammani wde P emneed,

19.Teachers have adequate support systems for
__ELlfgSiiO_ng_l__Leﬂgmo_rL on intended,
implemented, and attained curriculum and
instruction. .

20.Teachers

WL 0 Haipung |

regularly witness each other's
practice in an effort to improve student
learning outcomes either viewing the process

(rounds) or the products (LASW) with purpose
and regularity.

including support on how to integrate them to
meet curricular goals. Digital content and tools
do not replace the teacher; rather, digital
content and tools work alongside the teacher
to better support student needs by providing

remediation, practice, and/or extension.

21.Digital tools are provided to the teacher
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Building the Culture: ECHS/CA

“Culture refers to the accumulated sum of symbols, ideas, and material products associated with life in a social system; the symbols and rules that comprise language; the beliefs,
values, attitudes, and norms that form the core from which we perceive, think, feel, and behave.” Johnson, A. (2006) Privilege, Power, and Difference. Boston: McGraw-Hill.)

"The culture of your high school is controlled by the collective attitudes, actions, beliefs, and exhibits of empathy of the individual staff members.” ---Tracey Hurst

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the
learning of historically underserved kids. Below are guiding questions for observations:

What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?
What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?
What coherent structures are in place that specifically are designed to

p;
What does the school value? What were some of the shared beliefs, values, Wdes and expectations of the students, teache 2 and administrators?

RN A -
36.Teachers foster student self-reflection . .
adjustment, monitoring, and public sharingf @M(L 50(1&& @/ U@ALM [})Vay{a, //L' ﬂ.})b &O/ﬂl
learning in preparation for not only | 7 Q,ME_ Mﬂ 'HO ,Sl’ W
W, gl
ir

B

learning but the development of life-long

learners. QL/L:[(»{S mg‘hﬁ It
37.Teachers ensure classroom talk is designed a
B)Cr shautd e hgggary 003
future professional ~academic learni Mﬁ‘ﬁy\{
i

carried out for both learning and modeling
environments. Y\.QM. %5“@ - N(

38.Teachers’ language, behaviors, values fe_fi{-z/

unyielding commitment to “care” in servicel o
student academic learning for college succesy,

" |
o e onal vt
39.Teachers provide multiple resources an%/

ot Ur, ' \M(U,’ < / Agﬂ ,{c
opportunities for students to- “catch-u L4 Téi/ MM é; Eﬂ&d/%) P\V l

reyiew, or enhance basic academic skills ad] - ,E A
_\cf)kent without stigma or blame. ﬂﬂﬂ)ﬂ[aﬁ; QJ(LCHM,P& =~ (Pﬂ %’UU-& bg
T

40. Teagher keeps record of academic achievement ! i
: evem st .
(srddes or scores) according to specific skills, Lfiﬁ[_@b&@[( /Q . 7 Y {
ntent, concepts, behaviors learned rather G 4 O{&nd”w@ J[V‘J‘[q Cuﬂf{(abb} Ebﬂﬁ bﬂfa/ﬁ {CJ/ b’)
i than “Quiz on chapter 1,” or "unit 2 test.” (rcaiatunin (
41.Tepcher welcomes collegial observation and . ke t
Kﬁgzvides questions to facilitate the collegial ﬁmiﬂ!ors d"'d‘ }:C[-k? dg WM@%(S ﬂLC/‘j a (
(et will pyil ’ eI
. ry in the |4 o 5 - /
v fagy | A9 et e T
dke 4 -

vagious assignments from WTL to multi-day
d 0 l:—('j (V9] cum

ojects.
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Building the Culture: ECHS/CA //iﬁé- Wm/
Ge; the beliefs,

“Culture refers to the accumulated sum of svmbols, ideas, and material products associated with life in a social system; the symbols and rules that comprise ldngt
values, attitudes, and norms that form the core from which we perceive, think, feel, and behave.™ Johnson, A. (2006) Privilege, Power, and Difference. Boston: McGraw-11ill.)

"The culture of vour high school is controlled by the collective attitudes, actions, belicfs, and exhibits of empathy of the individual staff members." —-Tracey Hurst

The left-hand column is a list of cultural traits derived from the research and experience with ECHS’s and similar school models attempting to accelerate the
learning of historically underserved kids. Below are guiding questions for observations:

1. What tangible/visible artifacts and symbols did I see in the classrooms, hallways, school building?

2. What behaviors and actions are expected from students, teachers and administrators? How could I tell? What is the evidence?

3. What coherent structures are in place that specifically are designed to

4. What does the school value? What were some of the shared beliefs, values, norms, attitudes and ex ions Ofiﬁ udents, teachers, and administrators?
A g

el i) |
43. Teachers understand how to use digital tools | gee 41 s in Simnions é \L’D’“ n \ lV }’
in purposeful ways that complement offline rovvn eaER woone Fiab b })P
instruction. Digital content does not replac 1 njlow’ﬂ‘ CLQ“('L\S

the teacher; rather, digital content works W‘ﬁ“’jw)t{cb\ %é

alongside the teacher to better support

student needs by providing remediation m b 3

/mctice, and/or extension. 0 o 1Yy Q/U/, /,,’]t

la4.Students have frequent opportunities to refleetN—" f v
_/D;/ hat they are learning and their success in ﬁL/{U

Igérning. Students make goals to improve their |, AR /,{; !

; deenthod =
learning outcomes and have opportunities to T "~ o M yvb e
make authentic choices for their learning.

D e
Students have authentic choice and ownership ) A./
| over their learning.

\
o

S.

&
N
:
=
<
s ©

A

cisions in their classrooms. Students are oYY\

rovided with opportunities to review their R i ‘j
own data and make learning decisions based 5&& A CONL CsarWL

(45. achers use data to inform instructional — oloder waldn—in (824
ol oD
P

on that data. ROV (1 /UO(,U/M >
d‘[
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Continuous Improvement - the Culture of Desoto Early College High School
“Culture refers to the accumulated sum of symbols, ideas, and material products associated with life in a social system; the symbols and rules that comprise language; the beliefs,
values, attitudes, and norms that form the core from which we perceive, think, feel, and behave.” ---Allan Johnson, 1996

Welcome to our early college high school! Thank you for taking the time to look for evidence and provide insight to help us continue to refine the culture of our
school. The left-hand column is a list of cultural traits that we have identified and request you specifically look at. It is derived from the research and experience
with ECHS’s and similar school models attempting to accelerate the learning of historically underserved kids. Below are guiding questions for your observations:

1. What tangible/visible artifacts, symbols, rituals, did I see in the classrooms, hallways, school building?
2. What behaviors and actions are expected from students, teachers and administrators? How could I tell?

3. What does the school value? What were some of the shared beliefs, values, norms, attitudes and expectations of the students, teachers, and administrators?

Cultural Traits

EVIDENCE/NOTES

WONDERS

1.The school has visible, accessible, and
communal learning goals that are consistent
with college curriculum standards as well as
state and district standards.

2.The school has a personalized learning
environment that reflects students as
individuals, members of families, members
of communities, and active participants in
the success of the college-going culture of
the ECHS.

3.Teacher PD supports the implementation of
“common” instructional methods, coherent
vertical and interdisciplinary curriculum, and
data-rich assignments.

4.Teachers and school leaders regularly
evaluate student work together to gauge
student learning in relation to broad
standards-based learning targets (LASW).

Research-based practices of what works in successful schools

Tracey Hurst, echsguidebook@gmail.com



Cultural Traits

EVIDENCE/NOTES

WONDERS

5. Digital tools are provided to the teacher
including support on how to integrate them
to meet curricular goals. Digital content and
tools do not replace the teacher; rather,
digital content and tools work alongside the
teacher to better support student needs by
providing remediation, practice, and/or
extension.

6. Teachers deliberately plan, modify, revise
curriculum to align vertically with TSI, TEKS,
STAAR, school mission statement, and
college coursework.

7. Teachers purposely link curriculum to stated
learning-performance goals.  DOLs truly
check for mastery and are not m/c or low-
level questions.

8. Teachers actively build relationships with
and between students in service of academic
learning.

9. Teachers focus lessons on one aspect of
concepts at a time but purposefully link the
'bigger picture' for the students so that they
develop that skill too.

10.Teachers provide feedback to students
regularly, and allow students opportunity to
revise work before final grades for mastery
are determined.

11.Teachers are deliberate in their use of
routines, space, time, momentum, and
attention in the classroom.

12.Teachers intentionally design authentic tasks
that are challenging but not threatening,
providing scaffolding when needed by the
individual student.

Research-based practices of what works in successful schools

Tracey Hurst, echsguidebook@gmail.com




Cultural Traits

EVIDENCE/NOTES

WONDERS

13.Teachers facilitate cooperative
interdependent student-to-student learning
opportunities (CGW, LG, SC).

14.Teachers emphasize literacy (reading,
writing, speaking) in every class.

15.Teachers foster student self-reflection,
adjustment, monitoring, and public sharing
of learning in preparation for not only IHE
learning but the development of life-long
learners.

16.Teachers ensure classroom talk is designed
and carried out for both learning and
modeling for future professional academic
learning environments.

17.Teachers’ language, behaviors, values reflect
unyielding commitment to “care” in service
of student academic learning for college
success.

18.Teachers provide multiple resources and
opportunities for students to “catch-up,”
review, or enhance basic academic skills and
content without stigma or blame.

19.Teachers provide models of mastery in the
various assignments from WTL to multi-day
projects.

20.Students have frequent opportunities to
reflect on what they are learning and their
success in learning. Students make goals to
improve their learning outcomes and have
opportunities to make authentic choices for
their learning. Students have authentic
choice and ownership over their learning.

21.Teachers use data to inform instructional
decisions in their classrooms. Students are
provided with opportunities to review their
own data and make learning decisions based
on that data.

Research-based practices of what works in successful schools

Tracey Hurst, echsguidebook@gmail.com




